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PREFACE

The California High School Proficiency Examination (CHSPE) has been an
alternativa to high school graduation since 1975. High school students
who pass the examination may, with parental ‘consent, leave school prior
to graduation with a proficiency certificate--the legal equivalent to a
diploma. Adults are also eligible to take the examlnation.

The California Association of Teachers of English (CATE) became inter-
ested in the CHSPE at its inception pecause the examination is intended
to certify that those who pass have reading and writing skills equivslent
to an average California high school graduate. Although an illustrative
writing question is included in the examination brochure, English teachers
have been in the dark as to criteria used in judging the writing, and no
sample papers have been available. -

By 1976, it was evident that a report on the writing test portion bf
the CHSPE would be of interest to teachers, students, parents, and others.
With edcouragement and financial support from the Bay Area Writing Project.
and from CATE, arrangements were completed in July of this year for publi-
cation of a repoart describing the CHSPE writing test, illustrating the
general levels of.candidate responses, and outlining the procedures used
in evaluating papers, The co-authors have both served as CHSPE readers.

“The papers represented here show the selective range of writing ability
of those adults and hjgh school students seeking the equivalent of a
diploma either because they wish to leave high school early or because
they dropped out prior to graduation. The scope of the report is deliber-
ately limited: it deals with the writing itself, with criteria, and with
scoring procedures. CHSPE readers are not aware of the level at which
passing scores are set; that decision, determined after scoring is com- ’
Pleted, is made by Itate officials in compliance with legislation mandat ing
a minimum proficiency test for high school equivalency purposes.

We wish to thank C. Kermeen Fristrom, President of CATE, for encouraging
preparation of this report and for CATE's assistance in its distrlbution
and publicity. We are also grateful to Alexander 1. Law, Dale Carlson, and
John Gilroy of the California State Department of Education for thejr
cooperation and to the Depariment itself. for permisslon to prepare the
report. Alan Seder of Educatioral Testing Service, Inc., helped the
authors obtain needed CHSPE material. Above all, thanks are due Kenneth,
Lane, a staff member with the Writing Project and the CATE Legi lative
Cormittee chairman, for initially proposing such a report and for coordinating

" its preparation.

James R, Gray, Director

L Bay Area Writing Project
University of California, Berkaley
August 30, 1977
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ADMINISTRATION OF THE WRITIMNG TEST

The California Migh School Proficiency Test (CHSPE) Is administered two
or Lhr'ee times @ year at centers across the state, usually in November,
March, and June. The two writing tasks on thc CHSPE are given at the .
beginning of the examination so candidates are fresh and their writing is '
not affected by any trouble they may have with the multiple-choice part of
. the test. Each of the two writing tasks is allotted twenty minutes, and
) candidates are encouraged to spend that entire time working on each task.
The candidates write in pencil on lined answer sheets.

THE SEYTING FOR READINGS

Reading and scoring of papers takes place under the general supervision
of Educational Testing Service, Inc. (ETS), which has thus far conducted
the testin; under 3 contract with the ‘California State Department of Edu::a'
tion, the agency authorized by law to develop and administer the test.
Upwards of forty teachers (from high schools and colleges) serve as .
reade/rs _fon: each test, guided by more highly experienced readers who act
as question leaders and as table leaders. A majority of these readers have 5
patticipated in holistic readings for ETS at other times, often as readers
of Advanced Placement Examinations in English or of the essay gortion of
the College Level Examination Program administered in recent years by the
California State University system. In addition, some have participated
either in composition evaluations held in local school districts or in
Snvitational’ summer workshops of the Bay Area Writing Project, where they
had been introduced. to holistic rea-ding as a technique for evaluating
student writing, Because of liwitations imposad by transportation costs,
the majority of readers to date have been drawn from the Norther~ California
area where ETS offices are located. Readers work a full day on the task,
usually on a Saturday, staying with ii until all papers are scored.

—

THE METHOD OF HOLISTIC READING

By now many teachers of €nglish have had direct experience‘,’wlth the \
holistic reading method, or at least have heard it explained. This method,
pioneered by ETS over the past twenty-five or more years, depends on the
assumption that the whole of a plece‘.of writing is much greater than the

sum of jts parts--particularly that the whole is more important than any
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\
cluster of errors and strengths which happen to be called into notice by &
critic-observer.

in the case of the CHSPE readings, the foilowing procedure Is used:
1) The writing assignment Itself suggests what a reader should expect
in a sensible and full response from a writer. So, after briefly
discussing such a hypothetical response, the question leader and
" table Iead;rs then study roughly fifty actual papers and, ’'ndepen=
dently of one another, assign scores 1 through § (5 for the best
papers) according to their broad judgments of competency and
quality.
The question leader and tabie leaders then discuss their results,
selecting as ideal samples, or ‘'anchor papers," those papers on
which there was strong scorlng\agffement and 3rrivihg at compro=
mises on almost all the remaining papers. (Occaslonaliy a sampled
paper wili not be used as an anchor paper because its probiems make
consensus difficult, if pot lmpossjyle.)
Working as a team, the question leaéer‘and taple leaders then write
a descriptive guide for readers to use §n assigning papers to each
of the five score categories. This descriptive guide, or “rubric,"
resuits fro;:the team's attempt to describe those anchor papers it
has sel~cted for each score category.
After meeting with the readers and explaining the scoring guide, the
quastion lcader guide. .he group in the process of learning to focus
on the Yofficial" scores. This "'tooling up" process mves slowly at
first as tables of readers discuss the anchor papers; graduaily they
reach a high level of agreement consistent with the official scores.
Six to eight readers usually work at one table, so that easy communi-
" cation Is possible. Occasionully It proves useful to make sllght
ckanges in the wording of the $coring gulde {tself when most readers
find it incomplete, unrealisticaliy inflexible, or puzziingly ambig-
uous. ‘
Once the question leader is satisfied that readers agree sufficiently
nn scores, the readers begin scorlng’papers instead of mere samples.
Table leaders, early in the reading, and for as fong as seems neces- B
3ary to the question leader, spend their time re-reading papers which
.

-
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have already been read and scored by individuals at their tables.
Table leaders thus act as ‘'quality controls,"” confirming the initial
evaluations given by readers or advising them to reconsider that
occasional score which seems unreliable. In addition, table leaders
assist readers by serving as consultants on questionable or'prob-
lematical papers.

Each paper is rgﬁd independently by two different readers sitting
at different tables. The top score can therefore he a 10 (two 5's)
and the bottom score can be a 2 (two 1's).

If a paper receives two scores which differ by two or more points==
say a 5 and a 3--then the question leader of a table leader reads
that paper a third time in an effort to resolve the issue, doubling

his score to give the final official score. Usually in Such a

situation his score tralls between the two original scores, so that .
the sum of the original scores would apparently have served. But

in an effort to insure against any wide discrepancies to the detri-
ment of the candidate, the question leader sees to it that each

such paner gets a third, independent reading. (Actually a consider-
able porvion of all papers have had at least threyiindependent
readings--all of the sample or anchor pap2rs; of coursel plus many
papers which are "check-read' in the "quality control’ by table
leaders, plus all questionable papers brought to the table leaders
by the reguiar readers, plus the small body of "split sEorc" papers
resolved by the required third r iding.)

~ w

THE WRITING TASKS %

Following are the writing assignments given candidates at the 1976-77
. N A
examinations. In each case studenis had twenty minutes to respond. '

November Test

A. MWrite one or two paragraphs eaplaining why you would or would
not report another person you saw cheating on an important
exan such as the CHSPE,
write a letter of nne or two paragraphs to a friend or rela-

tive who is scriously considering taking the CHSPE. On the

-5-
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basis of your knowledge of the CHSPE and reasons for taking

it, explain in a letter why you believe the person to whom

you are writing should or should not take the exam.

| March Test

A. Vrite a one or two paragraph letter of recommendation for a
friend or relative you know well. Assume this person will
use the letter in seeking the kind of job for which he or
she is best qualified.

B. Write one or two paragraphs expiaining why vou believe
physical education shouid or chould not be required in high
school .

June Test ’ “

A. Vrite one or two paragraphs explaining why you do or do not
believe that the Equal Rights for Women movement has been
good for our society.

B. Write a one or two paragraph letter to a friend or relative
explaining why you decided to take the Caiifornia High
School Proficiency Examination.

- AN _ANALYSIS OF RESPONSES TO TWO QUESTIONS

Question 1: A Letter to a Friend or Relative

The following appeared as Question B on the CHSPE administered in June
1977:

“ . Write a one or two paragraph letter to a friend or relative
explaining why you decided to take the California High School

Profiency Examination. -

This question asks the student *o use a commonplace form he is quite
familiar with and to address a personal audience, so the language of the -
response can be informal, reveallng the writer's voice. Before he paid -
his test fee, the writer probaoly“:onsidered why the CHSPE was in his best
interest; thus, this test question allows him to write something he has

thought about already.

Readers were asked to use the following scoring guide on Question B,
June 1977:

Q | 8 . '
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Students should be rewarded for what they do weld, in response to

the question. ‘\ >

SCORING GUIDE: : ~

5 Shows not only a well organized ang competent explgpation of
why the student took the exam but also a mature handling of
sentence structure and diction.

L Shows competgnt handl ing of the language but lacks the in-
sight or developrent of a better paper's response.

3 Provides some supporting reasons for the cheice made, but’
devclops those reasons somewhat casually; demonstrates
generally corpetent hand)ing of syntax and mechanics. /

2 Shows problems with sentence structure and mechanics or is
only slightly developed. .

1 Is on the topic but shows serious flaws with sentence ccn= .,
struction, organization and mechanics--or is simply too
brief to demonstrate any writing competeniy.

0 Has no answer or fails to face the question, |f you think
that you have a 0 paper, bring it to your table leader.

Sample, or “Anchor," Papers Used for Question 8, June 1977

Following are selected sample answers which were given for Question 8,

along with discussion of reasons for the scores assigned.

Score Category Five

paper 8 (14) High score = 5

Dear C,

As you know, X was perranently layed off when Louistana

A Pacific closed its plywood plant here in Fort Bragg. Since
thep/he has decided it would t- better for our family if he
got a job in sonething other than the lumber business., Eco*
logical pressure is making it a very unstable occupation.

He has decided to try to go to work for the county as 2
laborer and the pay is very low to start weth. | will have
to work also, to support our family. Therefore, | decided

to take the California High Scheol Proficiercy Exaniniation A
in hopes of getting a better job than | now have. Without a
high school diploma good jobs are hard to find. Wisi me luck

and a clear head.

- Yeur friend,
J.

-« 7=
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paper B (21) High score ~ §
Dear Linda,- |

I'm sure that you can understand why |'m taking the
Proficiency Examiniatlon.__}fxer~all‘ you took it for the very
same regson. We all know that colleges require a dipioma or
something cepresenting the mastering of basic skills, and
since | was lacking a couple units of P.E. credits, and not
able to graduate, ! decided the Prof. Exam was the next best _.
thing. Actually, it may even be better, because with the
Cert. of Prof.) you are certain that a person has the basic
skilss, wherea511 person can receive tne diploma and never-
theless be functionally illiterate. Naturally, the skills
stressed are only survival skills, only the foundation of
knowledge, and a person must know a great deal in addition to
these if they are t& have a comprehensive knowledge of the
world. Still -even, Jf they are only survival skills, without
them a person would probably suffer some grave difficulties.

v

Discussion of 8 (14) and B (21)

.
. {t
These "well organized and competent explanations" illustrate the range
of high scoring responses to the CHSPE. Here the writers are high school
dropouts who, out of evident personal needs--the desire¢ to further educa-
tion, the quest for 3 better job--have decided to take the <xamlnation.
These letters inmediately appeal to the audience, a persbnal friend. B (21)
is unssually tight in its logic, with strong Yinks to guide the reader;
B (14) shows a high degree of relaxed clarity.

These superior responses also illustrate "a mature handling of sentence
structure and diction.” B (21) relies on subordination of ideas to express
complex relationships, and words like "after all,' "actually,” "naturally,"
and "still" provide smooth links as weil. B (14) also uses a variety of
simple and complex ;entences. Neither paper wastes words and neither writer
is afraid of showIng off his vocabulary appropriately: in B+{14) “ecological'
is a nice touch; B (21) uses "mastering,” “functionally illiterate," "founda-
tion of knowledge,'" and "comprehensive.”

-8 -
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Score Catego ry\Four

="« | paper 8 (k) \ High range - &
Dear J,

After carefully examining the alternatives, 1've decided to
take the C.H.S.P.E. instead of the other classes thaz weuld give
me the full amount of credits for a high school diploma. |
realize that 3 diplomd would be much better for my record, but my
state board exam is coming up very soon now, and | have to have 7
the equivalent right away. ’,

. 4

| should have been working on all this a long time aga, but J
sence | didn't do it, this will have to do for now. Had they
had a test of this kind when | had to leave school 7 yrs. ago,

! wouldn't be here now.

Discussion of R_(4) - . J

8 (4) was competently but incompletely written by an adult withl,a( spe-
cific vocatlonal plan that she should have developed in her lettef,~ The
writer explains her reasons for taking the test, subordinatlng/h';r ideas in
paragraph one into two sentences thdt move the writlng. An interested reader
mightfwell 1ike to know what "state board" B (i) is goiny toltake and why
the "equivalent' is needed so urgently, but the letter form to a personal

friend tends to invite such ellipsis of ideas, after all.

Strengths of the paper are its relaxed clarity, its beginning with
obvious reasoning (“After carefully examining the alternative"), and the

fine sentence beginning with ""Had" in paragraph two.

Paragraph two, however, places this sample in category four. In sentence
two, Concrete nouns are nceded as substitutes for '‘this kind," although the
sentence itself is well structured. ‘Competent handling of the laiguage'
woulid be improved by the addition of specifics to give the reader more

understanding when B {4) writes,”l wouldn't be here now."

T o
4

3
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Score Cateqory Three

Paper 8 (13) Mid score ~ 3

Dear J

I'm writing this letter in regards to the California Righ
School Proficiency Examination which | have decided to take., 1 7
iooked into it very carefully, | talked to a few teachers, the ‘;'
Dean of?Boys, and my parents. They all agree that getting my *
high school diploma is a very wise idea, not a n:w idea but a -
wise one. | have studied hard these last few week and | thmgg"‘ -

! can honestly say, I'm ready for this test. /*

#

| almost changed my mind, the other day, about taking’this.
test. Untill | wept to work and realize2 | coula be! pumping
I think
you should look into this test-it could open new doors for you.

93s all my life, 1 changed my mind back right away.

Yours Truly
P.

Paper B (27) Mid score - 3

Dear E, — 1

I have decided to take the- fallfornla High School Proficiency

Examination because L feel that by‘passing it, it will enable me

to attend a ;omum:y college.

colJege | shall be enrolled in prerequizite courses which will

While attending a comumty

.~ "then endble me to attend a four year University.

By taking this Examiniatin (and passing) | will not be attending
High School and wasting ti.e which | feel is precious to my future.

Love ya' always,
T.

Discussion of 8-(13).and B (21)
2 ‘\\,\\
These papers received a score of 3 because the Feasons their writers

»

offered for taking the examinatjon-are deve]:;ped somewhat casually."
e .
T - 10 -
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8 (27)'s reaso‘hs in paragraph one are 3lfost empty.

She says *love ya',
always" to her friend, but the body of- tier letter is not addressed to

a friend: it |$ formal and "essay-ish"- she dpes not fill in *Informa-
tion abdut her career goals, just “prerequlsite courses,” and that
second sentence in paragraph one is irrelevant, sho ing no connection
with taking. the test.” A friend would also like to know specnfically 4

why the writer is so.anx:ous taleave high school. In addit”ion, in sen-

E ]
tence one the writer has a notably illogical referenc/c’error.

.« *

The ideas in B (13) are de’velo‘peg. but very gas'qal,l‘/y, even mistakenly.
The writer speaks of ''getting my high school diﬁl;my," which he will not,
even if he passes the CHSPE. He, o2, has Sentence co'nstruction problems? ‘ -
comma-splice in paragraph one, sentence two; dep ndent adverbial clause
that ':floats" in paragraph two, sentence two; and run-on .sentences at the .

end. N - ~ t = f >

Score Category Two ) . .
paper 8 (1)

Low rangg -2 - \

. |oOear ¢, . -~

school. | really like going to

How is everything with youl ™

I hope you are enjoying

- -~ *{ It is quite a change from z

y___ highschool this year.

highschool.

This school is

| much smaller. -

l plan on taking the Ca. H. S Proficiency Exam next week.
1f 1 pass, then | do not have to finish going to h:ghschool
next year. Although I probably will*finish, nevertheless.

But there is a strong poss‘lbili'ty that 1 will be able to be

a ski instructor at Squaw Valley during, the winter.

| would

live with the X's in their extra room.

| would pay them out

. of my salary from instructing.

It would be a wonderful experlence!

E

But | might wait until I’gr‘aduate from high school.

Please visit me soon. Love, A.

-
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. .
Discussion of 8 (1)

~
This writer seems seriously to depart from the assignment because she g
fails to |In!< passing th:"CHSPE and leaving high school with her Squaw ”
Valley job plans. 8 (1) needs to show that working at Squaw Valley and
living away from home on her own would be a more profitable experlence
Athan finishing high school and that's why passing the CHSPE is Important
to her. This problem is typical of the writer who has many ldeas clearly

in mind and probably sees their relationships, but falls to transfer these h
relationships to paper. &
The paper is-indeed "slightly develop&d," only three sentences of the
: ‘sample directly dealing with the topic. Paragraph one is chatiy and
irrelevant to the issue, but the \f.'lendly letter form does seem to invite
such language yse.

Host of B (1)'s sentences are short and follow the same simple con-
struction, with "I' and "it" the favorite sentence headwords. This choppy T
style suggests a somewhat feeble sense of sentence structure, especially

considering the "although'' clause fragment in paragraph two.
X

Scare Category One

Paper T (&)

Dear M

[

Low score - 1

.

.

. Helio Mr. M this is the first time to write a letter to

you. Now I'm taking test of GED - 1'm planning to go fo

college this fall session. Of course 1 graduated high school

my country but this college requires California High school
. diploma. Any way ! have to get diploma.

Now |'m attending
high school.

! will graduate in September. 1| hope | wo‘uld

get permision from cellege i really want to study in college
this is my main reason to take

| hope after finishing my study | would heip you job

Sinceriy

| e | . o
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Paper B (11) Low score~ }
Dear J

Hi, just writting to let you know 1've decided to take
the proficiency test. | sounds' great to me, 1f 1 pass it
111 get out of High shcool and into college.

Here's the érea; part if | fail I'm in High School and
can try again, and it only cost ten-dotlars a really steal.
The only really problem is it takes nine weeks before you
know if you passed or failed. well take care of yourself

see you are Chirstmas.

Your brother
J.

Discussion of T (4) and 8 (11)

These papers are scored i =zategory one for the same reasons. serious
flawé in mechanics, diction, and sentence ;tructurc. The writer of T (4),
however, is not a native speaker. His errors show that: the first time
to write-a letter,” "taking test of GED," "] graduated high school my
country.” A fed sentences are run-onw and the final two have not been
completed.” ObVIously. the writer needs more experience in studyung

writtes English as a second language. -

. .
4

8 (11)pl1so has trouble with his language ‘and with his reasoning.
Passing the CHSPE will not automatically open college doors; why is
waiting nine weeks for examination results such a problem to the writer?
Ye fails to develop why he took the test, gxccpt to say it is a bargain.
Even rore seriously, he has-a myriad of errors: spelling, apostrophe,

capitalization’ run-ons. . .

.
‘

Question 2: A Persuasive Explanation

The following appeared as Question B on the CHSPE administered in Harch
-
1977:

Write one or two paragraphs explaining why you believe
physical education should.or should not be required in
high school. :

- 13-
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The question is fairly typical of one of the two writing assignments
included so far on each CHSPE, in that it prompts the student to write
a brief persuasive explanation about an issue current in the high school
setting or prominent on the social or political scene. Although the -
directions call for the writer to take a stand on whether physlcal educa-

tion “should or should not be required," the examiners had no intention
of arbitrarily ruling out a response by the more thoughtful student who
might develop a unique position on the issue. By specifying "'one or two o
paragraphs' the question allows for a brief, unified response but also
invites the superior writer to develop a more sophlsticated structure of
. ¢ two (or more) paragraphs. This topic had much currency at the tlme it

N

appeared because of recent California legislation allowing school boards
to reiease eleventh and twel fth graders from what’had previously been
compulsory physical ec{u?:atlon for each year of high school.

Readers were asked to use the following scoring guide on Question B,

., March 1977: §r
P — Y

SCORING GUIOE! ~

1 & Takes a clearly defined position and explores it thoroughly
with~complex reasoning or supports it with two or more -
relevant reasons. Tends to be error free and have one

4 or more of the following: -

especially effective diction
i particular examples . .
imaginative Insights

4  Takes a clearly, defined positlon but explores the positlon
somewhat more generally and with less development and
imagination than a ''5'" paper.

3 States ‘its position with one or more reasons but may be
simplistic or repetitive ' in explanation.

N 2 Hay not take 3 position or is brief and/or irrelevant.
i 1 Is inadequate in content and seriously marred by errors.
0 Does not address the question. See the Tabl« Leader.

Note that this guide makes 3 & paper one which is clearly associated .
with the description of a 5 paper, and that a 2 paper fits the description
of a | paper more nearly than that of a 3 paper. The point is important
to readers.‘for the mid-point score 3 should not be arrived at be default,

ERIC ) | |
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as a result of indecisiveness on the reader's part about elther a higher
or fower score. That is, the description of a 3 paper is more useful to
2 reader when it dces not offer jtself as a ''dumping ground"\for papers
not ciearly upper haif or Iow:r haif. A 3 paper shouid not, in general,
be just a weak 4 or a strong 2, but should be described as a Jlscrete

category of its own,

Following are selected sgmple answers which were written for Question

B, along with discussion of reasons for the assigned scores.

.

Score ‘Category Five

Paper B (11) ~ High score - 5

.
| beliéve physical education should be continued in high
school, but in a more progressive system. As it is now many
kids shy away from P.E. because of several reasons. One is

that the competition is too much. When you have winners, you ve

v

got to have fosers. Competition is healthy, but | think we
place too much importance on being king of the mountain. +A
mo;e bencficial system wbuld be hiking, or bike r'iding. Those
who want to come in first can do so, but the emphasis shouid be |-
in bringing out the full athletic potential in each student,
instead of those who don't need P.E., they are‘active enough
as it is. Also, by forcing P.E. on kids, you make them reject
it that much more. If we had a system by which each student
could bring out the good inside we wouid have 3 much better

attendance record and grade average too.

Paper B (40) Hfgh score - §

1 bs-l:icve physical education should not be required in
high school. It accomplishes nothing and is a wast‘e of

money.

1 The only reason | can see for physical education being

taught in school is, the school officials belicve it keeps
o+

the person i shape. This is untrue. If the person doesn’t

want to participaté they won't and nothing can be done to-
£

- ‘S{-
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chang; this. Also, the time alotted for this class is in-
sufficient. The actual time spent in the actlvltw( is approxi-
. mately 30-40 mins. This does nothing for the individual. It

’ is the individual's responsibility to keep their own body shape.
1f they fail to do this, then they must suffer the consequence.

1 am not saylng physical education shouldn't be taught,, /
''m just saying it shouldn't be required. It isn't a course
that will help you when yun leave school. Physical education
is just fine as an elective and that's what it should be. If
. it is made an elective, it just might be fun.

D | * »

Discussion of B (1) and B (40)

v . These papers from the top category demonstrate obvious truths -- one,

that top level papers are by no means perfect; and two, that papers in a .,
given scoring category by no means have a stereotyplcal sameness.

B (11) consists of a.slngle, fairly well- formcd paragraph, beginning
" with a topic sentence which takes a clearly defined" and almost unique

point of view rather than a mere pro ot con stance, thus at the outset sug-
gesting “complex -reasoning."”* The paragraph supports the point of view with
two arguments against the present situation as well as two suggestions for
Inprovements possible in a more ""progressive system." The reasoning con-
talns "particular examples” in “the matters of "hiking or bike riding," has
at least one effective use of diction ("’king of the mountain™), and shows
some Imagination ip foreseeing outcomes of better attendance record and
grade averages (;eq concluding sentence). In sum, althoush the parag}aph

. is somewhat loose in its matters of reference (and even contains one comma-
spllce),. it tends to be reasonably coherent and provldes a majority of the
key aspects listed for a 5 paper.

B (40) uses the available lined space on the examlnatlon‘paper to offer
an‘answer which has an obvious beginning, middle, and end, with a topic
paragraph which takes a specific stand, and a concluding paragraph which '
has the grace of an effective clincher sentence. The central paragraph
contains fairly complex reasoning to explain why the writer belleves
phygical education does not meet the ‘key objective for which (the writer

-
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assumes) it is intended, with at lsast two specific supporting explan?:

tions. Overall the paper contains notably effective diction ("accom-
plishes," “participate," "alotted /sic/," "insufficient," "individual,"
“approximately," “responsibility," '"consequences'). Although this paper
does show problems with referents (consistency of';umber in “person/
they" and vague-referent "'this'), it »s otharwise reasonably free of

=

error. - -

Score Category Four
-Paper B (5)

High range - 4

Physical health Soes hand in hand with mental health.
‘When one is physically out of shape he tends to be lower
than par mentally. One's body will be with him all through
life, it should be taken care of.

| believe physical education should be required in high
school. Many students do not have }he time for physical
activities out side of school. The hour, or s&, spent on .
physical ,education is also a release from the tensions of
academic courses.

Discussion of B (5) . e N

The scoring guide identifies category four as a weak verstor of category
five. Sheer |ep9th gives an obvious clue to the "less development' in
B (5), but tla'pqper does have a ‘'clearly defined position' which has more
than an utterly pedestrian purpose. that is, B (5) contains a thesis of at
least some interest. In addition, at least two reasons appear to support
the thesis itself. Although there is one fomma-splice, it involves a sen-
tence pairing which mokes it rmore nearly forgivable. Otherwise, the paper
seems ta have a simple but confident style wit® perfectly acceptable dic-
tion and_nothing at all notable in the way of egregious error. At the
same time, of caurse, therec js little here in the way of imiginative in-
sigpt or specific example. * ’

B
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Score Cateqgory Three

Paper B (2) Hid score - 3

) D :_! believe physical education should be required in high
School because it will help disapline a person to follow a
pattren such as requlred‘*when employed. It also help's

keep a person fit and helps him to adheare .0 rules of phy-
;ical fittness. Physical education helps one to get along
with other people by teaching good sportsmanship and falr- N
ness of rules of school as well as of iife.

paper B (19) . Hid score - 3

I think physical education should be required for (2)
two years of high school but available for (4) four years.
For pedple who are not athletically minded and for those

whose body's are not athietic, | don't feel they should be
v made to go through the full (4) four years. 1 do, think it J ’
« | should be there for at least (2) two years be cause young 5o
people need the exercise. Just be ‘causeﬂl feel i'c shoqld be “ &
- only required for (2) two years does not mean however that

1 do not wa.t it available for the ones who want it after
that time. Some peopl® enjoy it and 1 feel it should be
there for them to take advantage of.

.

Discussion of B {2) and B (19)

- . . ~ ¢
Papers B (2) and B (19) offer the two extremes of the scoring description,
with 8 (2) notably marred by "some grammatical and mechanicai problems,"
4 '
and 8 (19) so "repetitive In explanation' as to be almost circular in ’Its

. logical progression. L

- 4 Y »
M ", ’
8 (2) suggests that the writer has some genulne maturity of thought, with
three cr four specific reasons advanced in support of the stand in favor of
required physical education. The paragraph contains nothing much, however,

in the way of particular éxamples, nor much in the way of Imagfnative in-

EY

sights, so It Is not iIn the superior range with régﬂr{ to idea content. Were
the paper not flawed by a multlp\liclty of errors (five misspellings in »

s
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short piece; the irrelevant apostrophe in "help’s'), it might be judged
\
a possible 4.

8 (19) is neither too brief nor mindless, but its sequence suggests
more sophistication of thought than is actually there. After striking
out with a topic sentence which seems to contain a clearly defined alter-
native to either a pro or con position, the entire piece of writing
simply falls into repetitive locutions which add little or nothing and
which echo stylistically the trivial use of numbers in parentheses. The
errors, though individuall, flagrant, are actually minor in the midst of
fatrly smooth-running syntax and sentence sense.

Score Category Two
Paper B (14) .Low range = 2

| believe tha p[\ysical education should be _a required
class for high school students not only are kids out of
shape but many are overweight also. wWhich could easily
be curbed by p.e. | think the kids of today are just getting
too lazy. which as we all know i; a health hazard, right? ~

If there was a type of physical education which every stu-
dent was required to take | think we would all be alot

better off. | am strongly for required physical“education.

Discussion of 8 (1k)~

Paper 8 (Ih) receives a score of 2 chiefly because of its, .serious errors-~
the run-on sentcnces at the outset, the two dangling 'which" clauses, the
chatty intrusions ("rnght?" and "alot').. A reader has little faith that
this writer has a fundamental grasp of the sentence as a written conven-~
tion; in fact, the writer truly seems to try to write as he might loosely
speak. Moreover, ihough the writer does tale a stand on this issue, the
sindle point is overworked with repetition. In some respects the paper is
“three-ish™ in content but is too marred for a middle score. )

»




Score Category One | «

Paper 8 (10) - Low score ~ 1

1 think physical education should be required in high
schoois. My reason being, is that alot of students would
not get any excersise If it was not For the program.

On the other hand if you \;ere 3 student that“has a
active hobby, for example, riding, dancing, surfing, or
any other. That you could be excused from that class and
stiil recieve credit.

Paper 8 (23) Low score ~ }

I think physical education should not be required in
high school. Because it demands to maush trom the student.
My opion Is that If a student wants the P.E. he/she should
and if not he/she should be forced to take It. 1 think they |
should make math required more then it is, you only need
(10) ten crait of math and you need (40) forty of P.E. I
think that is dumb because you use math in life more often

than physical stergh.

Discussion of B8 (10) and B (23)

Papers 8 (10) and B (23) present the extremes of a | score --8 {10) with
its excess of serjous writing errors and B (23) ul:h fts polntless oplnlon
at the outset and jts irrelevancy about mathemaths. f

.

In 8 (10), after the initial sentence, which Is, after ali, almost ver-
batim from the topic question itself, the writer does not manage a slnglé
w;ll,-formed sentence. This writer does not write mere tag-on fragments,
tke kind which are at least acceptable In professional writing. Instead,
he begins three sentences and drifts into ong synta.c_tlcal maze after
another or simoly quiss "mid-alr," as it were. Thls writer has no grasp
of &tandard sentence syntax whatsoever. In addition, of course, there

I are mnsspellings and dlction errors. ‘

“in 8 (23), in addition to the polntlessness of the initial stand and
the dagresston into an irrelevant issue, the writer suggests a kind of
B
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functional illiteracy with the particular wOrd-form) problems ("maush"
for “‘much,"” Yopion' for “opinion," "crait“ for "credit,' ";tergh" for
ngyrength”). If this were not enough, one could cite other errors--
the tag-on fragm::‘n: ("Because..."), the confusion of posatlvc and
negatlve (following sentcnce), the use of "then" for "thah," the
comna- sphce. . ‘\

SOME OBSERVATIONS BY READERS OF CHSPE WRITING TESTS

What do teachers who read the CHSPE think of candidates' efforts. and
what implications do they see in them fot improving the comosntnon skills

of students in their own classrooms?

Probably most teachers of high school English appreciate that students
who present themsclves as candidates for the CHSPE certnflca&e are not 2
rcprcsentative cross-section of sixteen and seventeen year ol& youngstcrs
in California high schools. That matter considered, most readers agree
that the quality of writing is generally quite acceptable, that the quality
of thinking is at times imprgssive, and that most students who takg the
test have a rcasonable command of sentence structure. On the other hand,
reachers of English can also appreciate that at one time or another during ’
a rcading session the rgaders find examples of almost“every possible usage
and punctuation error imaginable (if not every misspelling for most common
words) s

As to the questions themselves, some readers think that although the
informa* letfer form elicits enough |a;\guagc to demonstrate basic structures:
and a general sense of organization, it often does not prompt much Scope
and development. Papers may be more or less well put together, but they
often say-little. On the other hand, questions which call for explaining
opinions, such as those about physical education and the women's equal
»ights movement, allow the writer to demonstrate his capacity for more
depth of thought, with rore likelihood that he will use subordination

X

and cocrdination of ideas-- tre heart of writing.

Perhaps because each reader sees s0 much dirty wash hanging out by
way of error, he at first arows more aware of what _he he gomes to See as the
"least wWashable' issues == those errors which seem rampom and genuinely

.
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troublesome, rather than merely Irksoms. ([t Is these serfous errors,
perhaps, which tuchers of English should glve more thought to. For
instance, even the best writers, as one can see from the tllustras!w
anchor papers, show some fumbling with matters of refeience. Loose and
vague reference and inconsistencies of person and nuwber seem to be the
norm, notsbiy ambiguous reference Is frequent, and some writers offer a
mixed bag of reference errors which a reader must lgnore ln order to
read at all. But fater a reader begins to pay much less attention to
these errors than he reaily should, simply because they are leglon. thus,
if Zruder is not careful, serlous matters mdy In time minimize them-
sei s, as important problems fade fron his awareness.

* Despite the many errors, readers probably would agree that the generai
sentence structure |s better thsn one might anticipate, with comma~splices
commonplace but with overall clarity fair, once one is wliling to over-
look mere convention and accept tag-on fragments as 17 one were reading
prose fiction rather than non-fiction. . . i

For sc;me readers t;:o features dominate the writing swle‘s: incon- ¢
siderate, almost unconscious lack of concern for clarity of reference; and
careless but more or less acceptable shards of coherent syntax. With this
addizion-- that these papers do include a sizable body of exanoles written

by able and effective young writers. .

&
The experience of reading the CHSPE has led some teachers to suggest
- that, Ins teachin’g composition to thelr own students, they Intend to

1) give some assignments which ask the student to handle a specific

X

topic for a designated audlepce. - ~ -
2) take much more care In searching for truly challenging and effec~
tive issuves for students to wrlte about- V;
3) use a broader range of writing assi ments, diminish g/he
amount of writing about literature;
4) have students practice developing general statements that can be
supported by specifi'c examples or examples from perso;nl experience;
5) give topic questions or asslgnments that foster the writer's capacity
to think logically and that develop confidence In his ability to
reason and elaborate an, Idea or argument; N
t_,‘;
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6) provide more opportunity for writing in the classroom, with the
student and teacher interacting in a workshop snuatiom - -

7) be concerned more with coherence in all student writing, so that
0o matter what the writer is saymg he is striving to bunld Y
coherent umt. F

8) enphasaze the broaoening of vocabulary and the use of imagination
as ways to enliven "dead" or fiat expression.
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